




01 YOUTH ACTIVATION AND EMANCIPATION THROUGH CREATIVE PROCESSES: METHODOLOGICAL GUIDE 

 Cul tureYouthLab Erasmus+ 2022  

Preface

Educational Tripod Model - Introduction

  1. The ethics, logic, and pedagogy of the Educational Tripod Model
 1.1 The Educational Tripod Model - ethics and logic
 1.2 Education and Educational Tripod Model

  2.Learning Models for Facilitators of the Educational Tripod Model
2 .1 Non-formal and informal education and strategies of learning
2.1.1 New forms of learning
2.1.2 “Invisible learning”
 2.2 Educational Tripod Model and Intercultural Education
2.2.1. Intercultural education skills
2.3 Communities of Practice – CoP
2.3.1 Educational Tripod Model - Building Communities of Practice
 2.4 Cooperative Learning
2.4.1 Modalities of Educational Tripod Model Based on Cooperative
Learning
 2.5 Educational Tripod Model and Critical Pedagogy
2.5.1 What is Critical Pedagogy?
2.5.2 Critical Pedagogy and Marginalization

Educational Tripod Facilitators – Roles and Responsibilities
  1. Youth Workers and Street Based Youth Work
  2. Formal Education and its Actors - Teachers
  3. Art Education
  4. Facilitators of Educational Tripod – Skills
  5. Facilitators of Educational Tripod – Attitudes

Educational Tripod Model – implementation
  1. Educational Tripod Model – Planning Sessions

Table of Contents





      For at least a decade it has been apparent that the formal education
system needs to be reformed to adapt to the challenges which come with
achieving social justice and a new economy centered on social cohesion.
There are a multitude of proposals but not much cohesion between them. In
our case, what we have been trying to achieve is more consistency in the way
that non formal and formal education interact with each other so they can
complement one another . We see formal and non formal education as part
of an indivisible whole: they may have different methodologies but form part
of one education system and as such should share goals and strategies.
(See as an example the project “Rupturas: entre la escuela y la calle”)
In the process of blurring the boundaries between sectors, we have come to
realise that art and creation are very powerful tools in educational work with
young people. As such social innovation projects have been drawn up and
tested, making art a key part of a methodology operated by both formal and
non-formal educators. However, there are few documented innovative
models in which young artists participate as part of a learning team together
with Teachers and Youth workers.
 
This CultureYouthLab: Youth activation and emancipation through creative
processes project, proposes a model called the Educational Tripod: 
1)Formal educators;
2) Non-formal educators; 
3)Art Educators: these three can provide integral socio-educational support
for the children and young people they work with.
 
All the Project Partners have the benefit of decades experience in this area;
active art-making can be used to great effect in therapeutic processes,
social participation, as a way of approaching academic content, to manage
coexistence, to promote interculturality and intergenerational relationships,
and in youth activation and emancipation activities.
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This Methodological Guide addresses part of a broader problem prevalent in
many in modern societies: the lack of communication between teachers and
pupils or students and between teachers and Youth workers or Street based
Youth workers, that despite working with the same youngsters,working more
often than not in parallel rather than in tandem. As a methodology, it aims to
develop learning skills as well as generate more interaction between
educators and learners as well as among teachers, youth workers or street
based youth workers and artists . 
This Guide is concerned with social theories and predominantly with those that
approach individuals more holistically, addressing the culturally mature
person, taking advantage of human and social capital and is based on
cultural models analysing experience and management of intangible
resources. Moreover, being socio-culturally oriented, the non-formal and
informal education practices we propose incorporate elements of intercultural
pedagogy, field psychosocial approaches, cognitive models from modern
neuroscience, and lastly new advances in effective communication and
conditions catering for a more solid learning experience in the individual and
the community as a whole.
In an increasingly developed educational and cultural environment, a high
number of sophisticated reference frameworks are emerging on learning, all
with an emphasis on subject contact, the use of intermediate space, critical
introspection, cultural mediation, and experiential learning.
The CultureYouthLab model paradigmatically takes into consideration the
presence of an unpredictable “x” variable in our everyday life, which is capable
of unexpectedly modifying our perceptions in underpinned form . This, among
other factors, could include emotion, curiosity, and diversity.
Psychological concepts such as autobiography, impulse, broadening and
deepening perceptions and critical thinking, are in accordance with our model
and with the objectives of specialization, lifelong learning, and certification.
This is worth mentioning since it occurs at a time when there is a deep
disruption in the relationship between education and production, specialization
and employability.
Nowadays, we know that formal and standard education focuses much more
on theory than on practice and experience, which matures on the road with
more direct processes, enriches the concept of self, and supports the cultural
capital of the individual and the community. Intergenerationality ensures the
continuity between theory and field practice.
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Educational Tripod Model - Introduction



Awaken and transform children and youth and change they way they are
perceived by citizens 

Interculturality: educating youth to promote respect for other cultures and
traditions

Create a collaborative network among all actors

Give theoretical tools and encourage them to drive innovation and change
in their lives

Gain understanding and enrich our experience with the skills and
experiences of our peers.

To develop critical thinking
To cultivate the ability to process complex information.
To theoretically and ethically underpin the learning activities of the next
section which promote and cultivate specific skills and competences in
children and youth in vulnerable situations, such as sharing, autonomous
intervention, participation, collaboration.

As the subjects we work with have demonstrated they are open to activation
activities, there is a need for us to organise our learning experiences: We need
to focus on the following:
 

 

 

 

 

 
The aforementioned can be achieved through non-formal and formal
education and art education tools.
 
1. The ethics, logic, and pedagogy of the Educational Tripod Model
In this section, Teachers, Youth Educators and Artists involved in the
Educational Tripod Model will be theoretically engaged with new views and
sustainable ways of attending and organising life in society. In particular, they
will be aware with terminology associated with learning theory and the
pedagogy of the Educational Tripod model in order to be familiarised with the
basic characteristics of the Educational Tripod Model’s ethics and logic. The
main aim is to provide a coherent theoretical framework and an alternative
value system on which the learning activities will be based and developed. To
sum up, the core aims of this section is:

 
 
 

Cul tureYouthLab Erasmus+ 2022  
01 YOUTH ACTIVATION AND EMANCIPATION THROUGH CREATIVE PROCESSES: METHODOLOGICAL GUIDE 

 



1.1 The Educational Tripod Model - ethics and logic
The first reference that help us to build up a theoretical frame of Educational
Tripod Model is the concept of “Commons” or ‘common-pool resources’
(Ostrom 1990: 30, 90) or ‘commons-based peer production’ (Benkler &
Nissenbaum 2006: 395) that consist of goods and resources that are
collectively used and collectively produced. “Commons” are various forms of
collective equal ownership that have been established by different
communities to ensure the survival and prosperity of each of their members.
The existence of the commons presupposes and promotes the self-
organization of the communities and the rational management of their
common resources.
There are a variety of common goods, from natural common-pool resources
(Ostrom 1990) to workers’ co-operatives, and digital goods, such as open-
source software (Benkler & Nissenbaum 2006; Dyer-Witheford 2012). Whether
they are material, such as land and water, or immaterial, such as education
and knowledge, the commoners (the members of the community) tend to
form a collective network of social cooperation and interdependence. They
combine individual freedom with social collaboration, holding the promise of
more democratic participation, openness, diversity, creativity and co-
production without the hierarchies of the state and the market (Benkler 2006:
2; Bollier 2014). Sharing lies at the heart of the commons. 
How to build up a “commons” structure in the context of the Educational Tripod
Model? The “commons” structure could be built on three interrelated parts with
participation from all key actors (Teachers, Youth workers, Artists, and Pupils
and Students: (a) common resources, (b) rules; and (c) the “commoners”
who are involved in the production and reproduction of “commons”. Therefore,
the “commons” have limits, rules, social norms and sanctions determined by
the “commoners” (i.e. in theory all members of the group are on equal terms).
In this context, the ‘common’ is perceived here as a process of ‘commoning’
citizenship and social integration. It is not a static reality, but an alternative
pedagogical and micro-political process that continually evolves beyond the
logic of the top-down state power and the profit-driven market. 
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The commoning activity promotes new possibilities of social inclusion and
participation through the development of a growing specific set of subjective
dispositions, such as 
a) direct involvement in public and collective life, 
b) autonomy, 
c) self-reliance, 
d) sharing, 
e) equity (Pechtelidis, 2018).
 
1.2 Education and Educational Tripod Model
In common education (De Lissovoy, 2011; De Lissovoy, Means, & Saltman, 2015;
Means, Ford, & Slater, 2017) and training, which combines autonomous
invention, sharing and collaboration, the Teacher or Youth Worker or Artist
become facilitators who helps students or pupils to become commoners, i.e.
self-directing, creative individuals who draw on the commons of knowledge
but they also embark on their own innovative explorations, renewing inherited
forms and inventing new ones (Pechtelidis, Kioupkiolis, & Damopoulou, 2015;
Pechtelidis, 2018). Hence, the facilitators negotiate with students and pupils the
terms of apprenticeship. They enable them to become autonomous learners
who take their cues from existing knowledge and experience, but they also
reconstruct it, coming up with new ideas, communicating with other creatives
and participating in the renovation and the expansion of knowledge. The
Facilitators abandon the classic role of the teacher as the master who
transmits knowledge from a fixed position of authority and singular truth. By
contrast, we should strive to treat students and pupils as equally capable
actors who bear singular capacities and creative energies and assist them in
becoming free commoners, that is, individuals who are integrated into the
commons of knowledge and are free to navigate their own course through
them.
 The starting point of the Educational Tripod Model learning process are the
individual needs of each child or young person in ‘here and now’. Spontaneous
things, such as an idea or a creative piece of work can begin life as an
informal learning activity. The learning process becomes more open, flexible
and tailor-made to the participants by the facilitators in a dynamic way which
responds to the circumstances and the needs of the participants. Τhe learning
outcomes are not predetermined, the limits of the learning process are not
fixed in advance, and the interconnectedness of learning is highlighted and
cultivated (Pechtelidis 2018).
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Facilitators should try to be discreet and let young people freely express
themselves and shape reality on their own terms. Facilitators, pupils and
students interact with one another on an equal footing. This is similar to the
idea of the so-called ‘critical friend’ pedagogical approach whereby the
teacher establishes a close relationship with children without assuming the
status of adult authority (Costa & Kallick 1993; Pechtelidis & Pantazidis 2018).
The ‘critical friend’ becomes a reliable person who does not provide ready-
made ideas, knowledge and solutions, but raises challenging questions. This
kind of ‘intervention’ by facilitators is intended to promote self-direction of
young people and help them on their journey towards autonomy. The term
‘intervention’, which is based on influence, mutual consent, and agreement, is
preferable than the term ‘guidance’, which implies enforcement and imposition
according to predominant social standards.
The facilitators enable the participants to become autonomous learners who
take cues from existing knowledge and experience, but also reconstruct it,
forming new ideas and pieces of work/art, communicating with other creative
singularities and participating thereby in the renovation and the expansion of
the commons of knowledge. In a nutshell, the co-creation and co-
determination of learning unfold on a basis of equality and in ways that
nurture openness, fairness, equal freedom, creativity and sustainability.
 
1.3 Learning Models for Facilitators

“All human development must understand the joint development of individual
autonomies, community participation and awareness of belonging to the

human species.” 
Edgar Morin, 2002

 
A Facilitator such as a Teacher, Youth Worker or Artist in the Educational Tripod
Model must have easy access to learning models which are coherent with the
principles, mission, and values that projects must espouse. Development,
learning and knowledge are social processes and cooperation is
indispensable in its construction.
Cooperating, however, does not automatically derive from physical proximity.
It implies equality and difference. There can only be cooperation when
enquiring, confident, informed, motivated, analytical, participative, receptive
people with different points of view and different experiences work together.
Furthermore, this process implies recognizing others as competent in their
individuality (personal, social and cultural).
When given opportunities and all are on an equal footing, there is a 'positive'
conflict between them that provokes just the right amount of “destabilization”
necessary for cognitive and attitudinal evolution. This is how cooperation can
become the sine qua non for the construction of a democratic and plural
society.
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With formal education, we refer to an “education that is institutionalised,
intentional and planned through public organizations and recognised
private bodies and – in their totality – constitute the formal education
system of a country” (Glossary UNESCO, 2011, p. 80). The operators are
Teachers and Professors.
With non-formal education we mean an institutionalized and intentional
education, organized by an education provider, but which doesn’t form part
of the former institutions (Torres del Castillo, s. f.; Glossary UNESCO, 2011, p.
82). This could be typically a language school, a youth centre, a civic
centre or similar.
Informal education or learning comprise “forms of learning that are
intentional or deliberate but are not institutionalised. It is consequently less
organized and structured than either formal or non-formal education.
Informal learning may include learning activities that occur in the family,
workplace, local community and daily life, on a self-directed, family-
directed or socially-directed basis” (Glossary UNESCO, 2011, p. 80). In both,
Non formal and Informal Education the operators could be Youth workers
and Artists.

2.1 Non-formal and informal education and learning strategies 
 

"My grandmother wanted me to have an education,
 so she kept me out of school."

 Margaret Mead
 
Although this remark of the famous American anthropologist Margaret Mead
might seem a little flippant to our ears, it hits the mark of what we might
discuss nowadays in terms of the different methods of education and learning,
especially when children and young people are involved. Where and what we
learn and how we form ideas about what really matters in our lives has long-
lasting transformative capabilities and helps us to construct and “defend” our
lives and identities.
In order for us all to be on the same page, it might be useful to define very
briefly what we understand as formal, non-formal and informal
education/learning.

1.

2.

3.
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The three, do not occur by intention but happen while we are realising
activities, such as listening to the radio, reading the newspaper or involving
other people. Or when we - and this is especially relevant to our case -
engage in cultural or social activities, participate in a sports club or in a
neighbourhood association, although these activities are not organised with
specific learning purposes, but just “to have a good time”, pursue a common
cause, relax or engage with our people. We might even find the distinction
between informal and non-intentional forms of learning unsuitable: it’s often in
contexts where we are not supposed to learn something specific where we in
fact learn the most: contexts, in which we pursue personal interests and
passions allow the highest levels of learning due to a high motivation and
personal involvement: If I am a big fan of punk music, I might be able to learn
a lot about it because my passion and curiosity drive me towards it. This fact
is especially relevant in youth contexts.
Nowadays we have to deal with quite a contradictory situation: on the one
hand, all over the world the value and importance of formal education and the
achievement of certificates, diplomas and superior education have increased
considerably (see also Cobo & Moravec, 2011). The numbers of students,
especially in higher education, are increasing, as well as the number of
careers, diplomas, certificates and exams: everybody is busy collecting
certificates and eager to climb the higher education ladder; the higher, the
better! This relates, of course, to the increasing demands of the transformed
labour market and higher levels of competition. Although everybody in a given
society has to stand the pressure originated by the challenging labour market
and education system, children and young people receive the highest amount
of it.
This means - meanwhile the system maintains as it is - that teachers,
educators and youth workers are in the urge to support Youth on their road in
this system, facilitating and resolving difficulties on the way to get necessary
certificates, diplomas, titles, etc., and thereby guarantee best opportunities in
the labour market and future autonomy. It is a growing tendency that extra-
school, youth-oriented organizations offer academic support and help for
young people struggling in the education system: in order to get better marks,
pass the necessary exams, obtain higher education access, etc. Most youth
workers need to be well informed about the education system and be able to
deal with the related needs, challenges and worries of young people.
This means that youth professionals often have to deal with high amounts of
psychological stress and frustrations experienced by young people. It is
recommended that youth professionals receive training in this regard so that
they can tend to young people accordingly and better understand what they
are going through
 
 

Cul tureYouthLab Erasmus+ 2022  
01 YOUTH ACTIVATION AND EMANCIPATION THROUGH CREATIVE PROCESSES: METHODOLOGICAL GUIDE 

 



T"Education is a period during which you are educated by someone you do not
know; about something you do not want to know." Gilbert K. Chesterton
On the other hand, the system creates an urgent need to transfer learning
processes from formal environments to less formal ones. We need to de-the
stress learning processes, offer alternative ways of learning and environments
that are able to facilitate “new ways of learning”. What might this even look
like?
 
 
2.1.1 New ways of learning
New ways of learning means having access to new types of spaces where
young people can identify with themselves and with the learning process,
spaces where they can connect with and pursue passions and interests and
which they can influence with their own ideas and perspectives. Most
importantly, young people have to come back to realize – why they want to
learn and feel interested, motivation and curiosity about things. And these
interests are by nature different for each person, depending on personality,
sociocultural background, experiences and other elements. This new form of
learning should enhance abilities, skills and attitudes, as well as a useful and
fruitful knowledge that is not fixed. It rather should be considered a living
matter in constant development, all lifelong.
Some of the greatest issues in Young people’s lives is their contradictory role in
society: on the other hand, expectations on them are very high. These
expectations combine with a prospect of a future that is very uncertain and in
constant change. On the other hand, young people are considered to be
dependent on adults and to hold a “non-status” between child and adult,
where they are told what to do, learn and study. In this context, a self-
motivated, autonomous and experience-based learning process that allows
trials and errors is rather difficult.
Therefore, these processes should be facilitated through informal, non-formal
and non-intentional learning, in which learning is motivated and connected
with Young people’s interests and lives. There should be space and time to
explore one's own interests and getting to know oneself and others; where
there is room for trial and error. We believe it to be significant to transform
roles between adults and Young people into more even and horizontal
relations. Young people should have the chance to shape their learning
process and even become an expert for a subject they know a lot about.
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a better understanding of cultures in modern societies;
greater ability to communicate between people of different social groups;
attitudes better adapted to the context of cultural diversity, through the
understanding of psycho-social mechanisms and factors socio-political
groups capable of producing racism;
greater ability to participate in social, creative interaction of identities and
of a common sense of belonging to humanit

2.1.2 “Invisible learning”
In a very inspiring book, Cobo and Moravec (2011) suggest a new model of
education, which should be integral, open, horizontal and give much more
importance to the “invisible learning”. This “invisible learning” is contrary to what
is, still, given most attention and value in our occident formal education
systems: the explicit knowledge, which “is simple to code or verbalize, and
even observe in books, databases, programming manuals, musical scores,
etc.” (Cobo & Moravec, 2011, p. 26). The invisible knowledge is, therefore, tacit,
personal or experiential and “much more complex (if not impossible, in some
cases) to export, systematize and even verbalize” (ibid.).
Apart from sociocultural factors, we have to take into account different kinds
of learners, who use different learning strategies. We could define learning
strategies as “specific actions, behaviours, steps, or techniques - such as
seeking out conversation partners or giving oneself encouragement to tackle a
difficult language task - used by students to enhance their own learning”
(Scarcella & Oxford, 1992, p. 63).
With respect to all these considerations, we would like to point out one crucial
fact: we have to be very careful not to put all Young people in the same box,
letting stereotypes and prejudices determine our understanding of Young
people
Summarizing, the future of new learning processes should empower and
enable children and young people to construct autonomous and confident
lives. We might find them in the combination of formal, non-formal, informal
and non-intentional learning: “it is necessary to expand the dimensions of
learning formal and informal, in order to build connections that allow us to
strengthen the relationship between both concepts” (Cobo & Moravec, 2011, p.
26). And adapt youth-oriented programs to the needs, particularities and
situations of each single Young men or women.
 
2.2 Educational Tripod Model and Intercultural Education
The concept of intercultural education is very useful for those that implement
the Educational Tripod Model. Intercultural education refers to all systematic
learning process, which aims at developing:
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A conception of intercultural education at school, in the family, at work, in
sport, at any territory, implies questioning and deepening knowledge,
abandoning ego/ethnocentrism and adopting a new paradigm. According to
Fernand Ouellet (2002), intercultural education articulates necessarily with
education for citizenship and it can also be defined as cumulatively following
five principles/concerns, which are an inspiration for the Educational Tripod
Model:
· Openness to cultural diversity;
· Equality of opportunities and equity for social cohesion;
· Critical participation in the democratic deliberation life;
· Respect for life on the planet.
A society that prevents its members - children and adults - from developing
their skills to the fullest by virtue of their means or culture of origin, or which
denies them full rights of citizenship by reason of his place of birth, is not a
viable society.
 
2.2.1. Intercultural education skills
In the environment of non-formal and informal education, different realities
might happen, and at the same time, new ones could appear by their own
social processes that are being transformed themselves with new educational
interventions. Educational spaces, as meeting spaces, are the place to create
values and exchange those between people, also where we built part of our
identity.
Diversity is visible in the educational space and it became stronger as a place
where we communicate with each other, because it allows us to be equal, but
at the same time to differentiate ourselves from the others. The intercultural
approach aims to break-down those deficits that construct the
conceptualizations and meanings of diversities, and it tries to show that
diversity is not like the differences based on the deficiencies (Gil Jaurena,
2007). Therefore, as a methodological proposal aims to break these
mechanisms and create a new framework to think about diversities.
Young people and their networks become active agents, promoters and
recipients of concepts where participation in the educational space
constitutes and positions them in front of others. An intercultural approach is a
space where diversity is recognised and strengthened, promoting a dialogue
between different people. It means to create a proposal which makes an
analysis of reality and that allows generating proposals for changes in the
future. 
Knowing how to recognize diversity versus difference, as two opposed
mechanisms that generate dialogue on the one hand and exclusion on the
other, becomes transcendental.
When we speak about diversity, we speak about dialogue and in a way of
seeing reality, which in itself implies recognizing the othe.
 

Cul tureYouthLab Erasmus+ 2022  
01 YOUTH ACTIVATION AND EMANCIPATION THROUGH CREATIVE PROCESSES: METHODOLOGICAL GUIDE 

 



Diversity connects us with culture, being at the same time promoter of the
production and construction of cultural features and their communication
mechanisms. If the approach or proposal is in that diversity scheme, the
culture will be constructed differently. Commitments will be different and
therefore the reality will be configured differently. Bridges of dialogue become
the engine of cultural construction.
Diversity is a dynamic, changing and open concept. This sends us to need to
build new common spaces, where diversity becomes a space of contact and
transformation of society. And where cultural differences help mutual
enrichment.
The relationship between stereotypes and prejudices is transformed, turning
interculturality into a learning mechanism. However, there are also resistances
that start from wanting a culture or an idea and flee from the look we make
towards the other.
 
 
2.3 Communities of Practice – CoP
The Educational Tripod Model is based on the evidence that nowadays there
are the means to create and sustain communities of practice – CoP networks,
informally organized (or differently organized!), which lay in the existence of a
common stock of knowledge.
They arise from the will to participate, from the felt need for sharing knowledge
and are moving towards the optimization of practice.
Communities of practice may join a small or extended number of people who
share the same place of work or, on the contrary, spread across the most
diverse geographical locations. People connected to the same school
(teachers and Youth workers and artists) or, on the contrary, of different
schools in the country or in different countries (as the Culture youth lab
consortium). They discuss common problems and ways to solve them, find
strategies, projects and intervention plans and/or adapt to different contexts.
They are informally often (virtual or in person) the which strengthens the
feeling of closeness and common purpose; produce more knowledge and
increase the level of confidence in the intervention of the day to the day, once
the doubts caused by the isolation and the at the same time freed from the
constraints imposed by procedures bureaucratic.
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They are informal, or at least non-institutional, communities and 'with horror' to
bureaucracy, but they do not grow at random. It is important to 'deal with'
them, to keep them alive, in particular through the existence of
coordination/facilitation which ensures the continuation of the activity and the
direction of the community. Coordination ensures the planning, organization
and timing of contacts and initiatives, and is sensitive to the best and most
effective forms of registration of the knowledge constructed that pass, for
example, the construction of shared materials or the memories from the
experience. Coordination is also synonymous with shared leadership, namely
through the assumption, by different people, of the various roles that make up
the same leadership. Communities of practice rely on cooperation and
knowledge sharing.
So why not promote communities in schools with Youth centres and Artists, like
Educational Tripod Model defend at the level of their workplaces, seek to
implement cooperative work? Leaving accumulated knowledge about learning
and cooperation, giving visibility to successes and discussing the reasons for
the failures of their practices, increasing knowledge through registration and
exchange of experiences, seeking support from specialists, cooperation and
learning, on the way, to know the other.
 
2.3.1 Educational Tripod Model - Building Communities of Practice
Educational Tripod Model approach as CoP, proposes learning through life,
and learning from life. These are slogans that translate, in the present day,
more than a necessity one evidence. The concept of literacy used by Formal
education means not only the existence of knowledge but also the
competence to learn and who does not reveal this appetite for learning and
for a permanent keep abreast of the times.
This relation to knowledge implies not only the awareness of 'uncertainty' and
the 'temporality' of what is known, as the consciousness of that which is not
known and the ability to establish and regulate learning paths.
Nowadays of globalization, there are ways in which we must break down walls
of organizational boundaries and create linkages between the various
members of the society, establishing bridges, exchanging experiences at
national or transnational level.
 
Therefore, today, there are the means to create and sustain CoP - networks,
informally organized (or differently organised!), which lay in the existence of a
common stock of knowledge. They arise from the will to participate, from the
felt need for CoP’s may join a small or extended number of people who share
the same place of work or, on the contrary, spread across the most diverse
geographical locations.
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People connected to the same concern[1], discussing common problems and
ways to solve them, finding strategies, projects and intervention plans and/or
adapted to different contexts. Is this the Add value for Educational Tripod
Model from the CoP theory.
They need often more than one meeting in order to strengthens the feeling of
closeness and common purpose, produce more knowledge and in-crease the
level of confidence in the intervention of the day to the day, once the doubts
caused by the isolation and the at the same time freed from the constraints
imposed by bureaucratic procedures are always presents. It is important to
'deal with' them, to keep them alive, in particular through the existence of
coordination/facilitation which ensures the continuation of the activity and the
direction of the cooperation.
Coordination ensures the planning, organization and timing of contacts and
initiatives, and is sensitive to the best and most effective Cooperation and
Learning forms of registration of the constructed knowledge that pass.
Coordination is also synonymous with shared leadership, namely through the
assumption, by different people, of the various roles that make up the same
leadership.
The emergence of communities of practice in the field of learning cooperative,
or in the wider field of intercultural education, in the area of education formal,
non-formal and informal or any other professional area and thus be an
informed and active contribution to respond positively to the challenges of
Educational Tripod Model Approach.
 
2.4 Cooperative Learning
Another source of inspiration of the Educational Tripod Model is the concept of
Cooperative learning. This is considered to be one of the most important in
combating social discrimination and a motivation factor for learning and to
improve the production of knowledge among social groups. It may also work
as a model for learning about democratic citizenship and social cohesion,
since heterogeneity and peer work as privileged ways of reducing stereotype
and prejudice by providing the knowledge of the other, in their differences and
similarities, in experimentation of a course and in the construction of a
common purpose.
Extensive research on cooperative learning has largely demonstrated the
advantages of cooperative learning: Higher learning outcomes, a greater
understanding of contents, more developed social skills, stereotype and
prejudice regarding the difference, are some of the dimensions in which
cooperative learning, used consistently.
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Cognitive and social skills that colleagues provide;
The socio-cognitive conflict that stimulates the interaction between equals
and greater motivation;
Increased amount of active dedication to the activity on groups of learners,
which implies a greater level of activation and elaboration;
Extension of information sources and speed of feedback on the results
themselves;
Individual attention, since the work with a colleague, is more often;
Opportunity to teach/learn from colleagues.

Establishing a climate of cooperation (as opposed to individualism or
competition);
Systematic and never episodic nature of its use (without involving the
exclusion of other activities or forms of work);
Basic characteristics of the cooperative group: heterogeneity, responsibility
individual and group interaction, positive interdependence, of interaction,
equal participation; Rotation of roles and functions performed by pupils
and students’;
Identification of multiple skills;
Role played by the facilitator: proposed activities, monitoring the
functioning of the group, delegation of power;

Cooperative learning represents, from the cognitive point of view, an
opportunity for success among pupils or students because it provides (Díaz-
Aguado 1996):

 
It is true that cooperative learning is a more just, effective and motivating way
to empower for social intervention and democratic citizenship. If you limit
yourself to a set of techniques, more or less mechanized and applied without
reflection on content and educational contexts, cooperative learning will
become "It's more of a routine, effective, but devoid of its fundamental
purpose. Cooperative learning only makes sense if it is accompanied by
constant monitoring of results against the support of an environment of
cooperation and solidarity. In short, if you are framed by the principles of
Educational Tripod model action.
 
2.4.1 Modalities of Educational Tripod Model based in Cooperative
Learning
Inspired by Cooperative learning Educational Tripod Model considered in its
action the following aspects:
The need to systematically develop strategies for the development of social
skills;
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Evaluation/regulation process based on self-assessment capacity;
evaluation of the product, taking into account the group and the individual
(the group assessment results from the sum of the results of each of its
members).

Raise questions about the relationships between the margins and centres
of power and is concerned about how to provide a way of reading history
as part of a larger project of reclaiming power and identity, particularly as
these are shaped around the categories of race, gender, class, and
ethnicity;
Reject the distinction between high and popular culture so as to make
curriculum knowledge responsive to the everyday knowledge that
constitutes people lived histories differently;
 Illuminate the primacy of the ethical in defining the language that
Teachers, Youth workers and Artists and others use to produce particular
cultural practices."

 
3.5 Educational Tripod Model and Critical Pedagogy
The Educational Tripod Model is inspired by the concept Critical Pedagogy.
"Education makes sense because women and men learn that through learning
they can make and remake themselves because women and men are able to
take responsibility for themselves as beings capable of knowing that they
know and knowing that they don't". Paulo Freire, Pedagogy of Indignation.
 
3.5.1 What is critical pedagogy?
 According to Henry Giroux critical pedagogy attempts to:
Create new forms of knowledge through its emphasis on breaking down
disciplines and creating interdisciplinary knowledge;

 
Critical Pedagogy is an approach that is concerned with transforming
oppressive power relations that lead to oppression of people. He tries to
humanize and empower the pupils and students. He is more associated with
Brazilian educator and activist Paulo Freire. Critical theory is concerned with
the idea of a just society in which people have political, economic and cultural
control of their lives. The goal of critical pedagogy is the emancipation of
oppression through the awakening of critical consciousness.
 
 
 

Cul tureYouthLab Erasmus+ 2022  
01 YOUTH ACTIVATION AND EMANCIPATION THROUGH CREATIVE PROCESSES: METHODOLOGICAL GUIDE 

 



Thinkers of critical theory believe that these goals are satisfied only through
emancipating oppressed people, which empowers them and enables them to
transform their living conditions. It is actually the starting points are awareness
raising and rejection of violation and discrimination against people.
 
Freire, defends that Critical Pedagogy tries to transform oppressed people and
to save them from being objects of education to subjects of their own
autonomy and emancipation. Teachers, Youth workers and Art Educators,
should act in a way that enables them to transform their societies which is
best achieved through emancipatory education.
 
Through questioning the problematic issues for their own lives, pupils and
students learn to think critically and develop a critical consciousness, which
helps them to improve their living conditions and to take necessary actions to
build a more just and equitable society.
 
Thus, it can be said that Critical Pedagogy challenges any form of domination,
oppression and subordination with the goal of emancipating oppressed or
marginalized people. Pedagogy is an educational response to inequalities and
oppression. Is unquestionably the importance of this Pedagogy for projects
based on the Educational Tripod Model proposed on this guide both as a tool
but also as a political context that the facilitators should operate not given a
way but increasing skills of empathy, critical thinking and communication
among Children and youngsters.
 
3.5.2 Critical Pedagogy and Marginalization
Because the Educational Tripod Model is itself built up for people in vulnerable
situations it is important to go further about what is the link between Critical
pedagogy and Marginalization.
Marginalization is avoided in Critical Pedagogy, its aim, according to Freire
(1970), is to return to marginalized groups their lost voices and identities.
When people gain their lost voices and resist unjust reproduction, they
become active agents for social change. Freire also points out that
marginalized pupils and students should be able to reflect on their concrete
situations to find out why things are the way that they are. They should be
aware of the factors that contributed to their position in society.
Freire (1973), distinguished three stages or levels of consciousness namely,
intransitive, semi transitive, and critical consciousness.
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In the lowest level or intransitive, the individuals accept their lives as they are
and the change that might happen in their lives seem to be the result of
magic or miracles. They do not make any attempt to change their living
conditions and injustices done to them;
·    In the semi transitive consciousness stage, people with this kind of
consciousness are aware of their problems and can learn to change one thing
at a moment. They cannot make any connection with the outside world and
they consider their problems as something normal or accidental. Actions that
are taken with this kind of consciousness are often short-sighted;
·    The third level is critical consciousness or critical transitivity, which is the
highest level of consciousness. People with this kind of consciousness view
their problems as structural problems. They can make connections between
their problems and the social context in which these problems are embedded.
People with this consciousness can interpret the problems and analyse reality.
The Facilitators that operate with the Educational Tripod Model are invited to
raise awareness among their pupils, students, families and community
members, in order to make them have a high level of consciousness viewing
their problems as structural issues found in their communities’ possible
solutions.
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The Educational Tripod Model is designed in order to bring together the Formal
Education, Non-Formal Education and Education through Art in order to
interact in the Learning process of pupils and students in the school setting.
This means to implement this Model we need the cooperation of professionals
coming for these three sectors. Each one with their own expertise and
inspirations dare to design together activities that contribute to raise
awareness and accumulate positive cultural experiences for children and
youngsters in order to reinforce their skills to be an active citizen. These
professionals are named in Educational Tripod context Facilitators, despite
their differences. approaches, have in common working with the same target
population. What is the expertise of these professionals? and what is the
mindset of their approaches that they use to operate? what the role that they
can play in this multidisciplinary model of action.
 
1. Youth Work and Street Based Youth Work
In the pursuit of educating and empowering young people, youth work seems
to be the longest established profession within a new integrated youth support
services (Mckee, Oldfield, & Poultney, 2010). Despite the vast types of research
that have been made within the youth, sometimes there is a confusion of what
exactly youth work means. According to Mckee et al. (2010, p.6) “youth work is
neither social care non-formal teaching. It is an intervention that combines
elements of both in the context of creating learning and supportive
opportunities for young people”. Considering leisure time and fun are some of
the main characteristics of good youth work. Empowering youth people while
doing practical activities and voluntary associations are crucial to provide
them with different tools in order to involve themselves in critical thinking and
acting.
There are also street-based youth workers (SBYW), that respecting a set of
principles and educational methods are intervening in outdoor settings (street,
school yards or informal spaces (public or private) with persons in vulnerable
situation. Despite the differences the aims are very close. Both professionals
use the same activities but with a different objective. For SBYW the activities
are a means for achieving specific objectives negotiated before with the
person with which during a period of time was built up a trust relationship that
allows us to intervene in order to find solutions with them.
These different activities are part of the planning of youth work or street-
based Youth workers intervention. All of those are always interrelated to
personal and interpersonal contexts. For example, Non-formal activities, Group
Action, community, and vocational activities were frequently associated with
contexts for experiences related to identity, prosocial norms, and links with
adults; while sports were a frequent context for linking work and emotional
development. 
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Personal development: identity work, development of initiative, and
development of basic emotional, cognitive and physical skills; and
Interpersonal development: development of teamwork and social skills,
promote interpersonal relationships and extend peer networks, and
connections to adults and acquisition of social capital.

Providing opportunities for young people to gain skills that build their well
being.
Developing young people’s personal effectiveness through building their
ability to arrive at their own choices and solutions for problems.
Making links between different aspects of young people’s lives.
Setting and demonstrating appropriate standards of behaviour.
Keeping young people safe from physical and mental harm.
Putting proper supervision in place, through with adults provide clear,
appropriate and consistent rules and expectations.
Sustaining young people’s involvement over time.

In this work are identified two basic domains of learning experiences, divided
into two main development areas:
 

1.

2.

According to the study of Madjar & Cohen-Malayev (2013), the non-formal
context usually is perceived as “more supportive and explains a larger portion
of the variance in identity formation”. The authors argued that supportive
educational settings are significant elements in the pursuit of identity
formation. The study details that “adolescents who perceived their educational
context as promoting reflective and self-focused explorative processes as well
as secure, autonomous and structured, reported more age-appropriate
identity development”
In this sense, youth work could take place in a diverse range of settings, which
includes youth centres as well as clubs, schools, libraries, parks, streets among
others.
seven factors which need to be in place to improve outcomes for the youth:

If we mean to distinguishing practice of youth work and Street based youth
work we suggests seven defining features to commit with: a voluntary
participation; balances of power in participant’s favour; responding
expectations of relaxation and fun, as well as those related to new experiences
and challenging activities; seeing and responding to them as simple youths
(without pre-set labels); working on and from their ‘territory’ (including their
activities and concerns); and respecting and working through their peer
networks.
Inasmuch as educational institutions started to inadequately respond to social
and individual needs and demands, particularly youth’s ones, young people
organized themselves (and their own learning agendas) within non-formal or
informal contexts.
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2. Formal Education and its Actors - Teachers
While there is little doubt about the definition of formal education, non-formal
education is a much broader and thus less clearly defined concept.
Furthermore, the definition of non-formal education may vary from country to
country. In many countries, it is understood that formal education takes place
in schools, training institutions and at colleges and universities. Also, it has
clearly defined curricula and rules for certification. Non-formal education, on
the other hand, takes place mostly outside formal educational systems and is
voluntary.
Educational Tripod Model dares to present a model that aims for a strong
cooperation between actors from Formal and Noon-formal Education for the
benefit of children and youngsters.
Formal Education is the main provider of certification – Diploma – through a
very clear curricula and important summative evaluation delivered inside the
school. On the other hand Non-Formal Education provides a less clearly
framed curricula and much less “certification power”, which gives it a weaker
social and financial position. Also, its degree of professionalisation is lower
and less strictly defined in comparison with formal education. Formal
education is compulsory for the majority of students and must rely on extrinsic
learning motivation; non-formal education has the advantage of being
voluntary and can in principle count on the intrinsic motivation of its
participants. In some countries, it is even seen as a learning process with no
overt syllabus, no teacher and no examination or test at all.
A multitude of reforms are going on in formal education to incorporate
elements of nonformal education, such as individualised curricular
approaches, student participation bodies, self-regulated learning, allowing
students to choose subjects according to their inclination as well as including
ICT as a learning strategy.
The question remains, however, of whether it is able to solve the paradox of
coercive learning, on the one hand, and intrinsic motivation, on the other hand.
This is the challenge that the Educational Tripod Model wants to address.
There are many young people especially in lower educational tracks who want
“to do something” and by that they do not mean learning at school. They feel
that what they learn in school will not necessarily – or not at all – help them
find work, “so why bother?” A growth in private schools and universities can be
observed which serve the needs and wishes of privileged students (and their
parents), while state education remains indispensable for the majority of the
less-privileged.
The “community school” combines formal education with neighbourhood-
based, non-formal activities not so much for the privileged as for
underprivileged students.
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Finally, the question about the relationship between formal and non-formal
education is highly dependent on the recognition done for both professionals
(Teachers and Youth workers) about their tasks, roles and responsibilities
knowing that Teachers don’t recognize the youth workers as Educators and
Youth workers blame Teachers for the crisis of the youngsters in the school.
The Educational Tripod Model is built up to share Knowledge about these
antagonisms and invite cooperation instead of competition.
 
3. Art Education
The benefits of inclusion art education in learning processes have been well
documented to increase self-confidence and self-esteem and have enabled
participants to overcome vulnerabilities through self-expression, regulate
emotions and process trauma. Youth arts programmes can support young
people’s identity development, and nurture positive social connections. As
vehicles for engaging people at risk in positive activities, the arts afford
personal, emotional and therapeutic journeys, the arts also offer an end
product that children and youngsters can take pride in. Graffiti art, for
example, is a popular art form within arts programmes, and previous research
has demonstrated the power of legal street art to conceptualise alternative
modes of citizenship practice among people at risk of exclusion.
In addition, music-making with at-risk people can focus on aspects of
subculture as sources of resilience and strength, teaching values such as
healthy lifestyles, relationships and community engagement.
Arts-based educational programmes are often targeted at ‘at-risk’ people,
and previous research has shown that these programmes have had life-
changing impacts on participants. Engaging and empowering them from all
social backgrounds, the arts can offer long-lasting psychological, social and
ultimately economic benefits, have shown how arts programmes offer an
alternative means of expression for people’s emotions and have highlighted
the promotion through making improvements to attitudes and behaviour.
The ‘affective experience’ which the arts can deliver, includes feelings of self-
satisfaction and achievement, has been linked to altering offending behaviour
and enhancing the criminal justice sector. Furthermore, arts activities have
been employed to attract and retain young people, reducing offending
behaviour and social exclusion by keeping them ‘out of trouble’. ‘Soft
outcomes’, such as confidence and communication skills, are frequently
reported which can be seen as contributing towards hard outcomes such as
employment and academic outcomes. Pedagogically, therefore, the arts offer
a style that mirrors the behaviour, techniques and values evident in those
professionals who work with ‘at-risk’ of exclusion people.
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Despite those evidence around the value of arts programmes for ‘at-risk’
people, the quality of the programmes they receive is seldom questioned. For
example, particular genres such as hip-hop or street art, have replicated
themes of deviance, which fail to develop the ‘creative’ self and instead enact
a ‘citizen to offender’ discourse. Reinforcing a binary divide between the ‘high-
functioning’ and ‘remedial’ people at risk, different art forms can pathologise
particular behaviours, which can result in the limitation of creative expression
to issue-based work.
Within these programmes, inferred narratives of ‘soul-saving’ and
transformation of ‘troubled person’ into ‘creative person’ are problematic.
However, whilst funders of arts programmes often look to provide ‘structured’
and ‘positive activities’ as stimulus for ‘correct’ behaviours, as a result,
symbolic creativity and meaningful engagement is limited. Furthermore,
positive people development approaches have led to unquantifiable claims
about social and economic impacts for ‘disadvantaged’ ones to whom deficit
labeling, such as ‘at-risk’ is frequently attached.
Art educators could be any Artist that using good communication skills
operates with art not only as a tool but also as a learning process. Open to the
creativity centered in pupils and students and not in themselves as an artist.
Cooperating with Teachers and Youth workers they are open to share their art
techniques according to the activities proposed in the Educational Tripod
program.
 
4. The Facilitators of Educational Tripod – Skills
Face the challenges of children and youth activation and its heterogeneity. It
implies for the facilitators side availability for:
At the level of Teamwork among facilitators agree on:
·    The wealth of its action depends of the level of cooperation among their
background and objectives as formal educators, non-formal educators and
Art Educators;
·    Discussion the assessment ran by each facilitator about which are the
issues that the facilitators want to point out. Study and agree on the causes
that are underlying. And finally, the intention, goals to achieve and Mission and
timeline of the intervention. To have a regular Open discussion about
Knowledge contents (Formal), Educative tools (Non-formal and Art);
·    Discuss and assigned who is the Facilitator in each session or the roles of
each one of the three facilitators, in order to give a image of consistency and
peaceful pedagogical environment;
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Deepen knowledge about culture, ethnicity and identity in the context of
modernity and of 'postmodernity';
Explore the genesis and evolution of the concept of democratic citizenship;
Identify obstacles to pedagogical relations: prejudice, discrimination,
racism;
Understand the dynamics of social inclusion and marginalization, the
blame-victimization and uncovering obstacles to equal opportunities and
equity.

Learn to know yourself, become aware of your own style and recognize the
obstacles to communication;
Ensure that there is communication with the other, recognizing that
speaking the same language is not in itself sufficient;
Be aware of how the other can perceive our behaviour;
Give attention and understand the effects of non-verbal communication;
Develop good communication skills - choose the message according to
the caller, present the structured message and organised, learn to use
voice and intonation, be aware of the impact of a message.

Demonstrate and develop in their pupils or students' social skills through
day-to-day practice: knowing how to listen, knowing how to participate,
resolving conflicts, and other topics;
Encourage the feeling of self-efficacy.

Increase (because it is autonomous) the level of autonomy of the pupils
and students using Non-Formal Educational tools, such as Roleplaying,
Dynamic of groups, Games, Brainstorming, “Icebreaker” Arts tools.
Promote the initiative and responsibility, the ability to reflect and organize
their own learning;
Establish trust relationships;
Encourage pupils and students’ participation;
Enhance self-assess their actions and self-evaluation.

At the level of the fundamental concepts the facilitators should agree on:

 
At the level of communication/empathy both among Facilitators and with
Target population:

 
At the level of the pedagogical relation among Facilitators:
Allow time for communication; respect the rhythm and learning style of the
other;

 
In terms of pedagogical practices the facilitators should agree on:
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Motivate and guide - This is one of the great challenges of Facilitators’
activity: curiosity of the pupils or students, broadening their field of
interests, awakening their potential to create and maintain a learning
climate. Maintaining a high degree of motivation and commitment in the
tasks still not seeking to replace the pupils or students, nor asking
questions or to giving finished answers, Let them raise questions and dare
to give answers.
Organize - The non-formal Education or Art tools proposals are essentially
the responsibility of the facilitator, independently of the greater or lesser
degree of pupils or students’ participation – A Facilitator goal is to achieve
with them a high level of participation impelling autonomy. In the same
way, the Facilitator will be responsible for groups and the distribution of
functions, that is, to appoint who, in a work, will be the facilitator, the
rapporteur, etc., and maintain the principle of turnover. It will be very
important to be aware of the organizational details and realistic in the
proposed deadlines for activities. If the tasks are repeatedly unrealistic, the
general disregard of any deadline.
Observe - Through observation of the group the Facilitator assures that the
pupils or students are to play effectively the different roles, concerning the
activity itself, whether those which concern the operation of the group. It is
vitally important that the Facilitator be consistent in the way it is addressed
to each member of the group.

There is no perfect Learning Model as there aren’t perfect Facilitators. There
are only Facilitators willing to reflect and investigate, simultaneously
dissatisfied and confident, capable of motivating and self-motivating.
In short, the Educational Tripod Model is not about including 'other learning
approaches' in program themes, nor to use new activities outside the program
themes; Education is not to 'give voice' to minorities as a way of mitigating or
postponing the conflict as they 'learn' to integrate.
Speaking in the Educational Tripod model is, whatever the context, learn and
learn the complexity of the different points of seeing in presence, transforming
and transforming with them. The Educational Tripod model is to participate in
full equality of opportunity and rights in the construction of a society based on
diversity.
Talk about the differences that unite us instead of the differences that
separate us. It is to announce, with Socrates: I am neither Athenian nor Greek; I
am a citizen of the world.
 
5. The Facilitators of Educational Tripod – Attitudes
Educational Tripod Model proposes you as a facilitator to be aware of these
tasks that are following, please reflect on each one and prepare yourself with
Cultural Educative tools in order to fulfill them.

1.

2.

3.
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    4.Provide assertive feedback - The activities proposed emphasizes the
regulatory assessment that accompanies the pupils and students’ progress an
gives them opportunities and tools to self-evaluate. The concern of the
Facilitator is, as far as possible, to provide feedback and, in a timely manner,
give indications of what each Facilitator can do to improve, help him or her to
recognize his or her strengths and weaknesses. Feedback based on the
objective description of what was observed and tries to balance positive
aspects and difficulties without letting the opportunities to enhance
engagement and successes. Avoiding always value judgments about the
person who, even when positive, conditions and causes external and
dependent motivation.
    5.Researching and reflecting critically - The Facilitator remains not only
scientifically but also tooled updated. Only then can you build effective
proposals for their educational activities, to be sensitive to the difficulties
experienced by the pupils or students’. On the other hand, is the Facilitator who
critically reflects on how to communicate which is the impact of the
methodologies used or proposed by him, on the pupils or students’ satisfaction
and expectations. And, finally, involve pupils and students’ in the creative
process to share educational tools from their cultural background sharing
deeper knowledge among themselves. 
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What is the context of the session? - Information about the session its
aims, program, activities, target population and organizations involved in
the session;
Why? What are the expectations of the Facilitators? – That means have a
clear idea which is expected by the facilitators in order to help them to
define the objectives of the session;
What are the expectations of the pupils or students? – That means have a
clear idea which is expected by them and how collect these expectations
(could be the aim of first session) in order to have a high level of
participation in the session;
For Whom? – Define the target population to have a program more
suitable with them never forgetting the adaptability in the training context;
Which are the target population talents and needs? – That answer might
be built up by a previous assessment with respect to the participatory
model;

Educational Tripod Model – Plan Session
This Proposal of Plan of Session is merely indicative, each group of facilitators
may find other sessions plans that best fit their Educational Tripod Models
projects. Important is that they based their projects on what is mentioned in
the previous chapter on “The Facilitators of Educational Tripod – Skills and
Attitudes”.
Before the Training session is important to design the Plan of sessions of the
Educational Tripod Model.
The Training session plan, in a participatory learning environment, is a very
useful road map but never couldn’t be an obstacle to the openness of the
Facilitators to changes coming from the pupils and students’' expectations
and/needs. Moreover, this guide proposes that the educational activities
must be non-formal education and Art and culture tools, means active and
participative tools with a final moment of debriefing or evaluation.
 
We highlighted by steps the different phases of the session plan. This plan is
divided into 5 different parts:
 
A-Collect information – This step is based on the answer to those questions:

1.

2.

3.

4.

5.

 
B-Design Specific Goals, Contents and Evaluation– This step, which
constitutes the 'heart' of the planning process, is crucial for the Education
Tripod Model. Build up with relative autonomy, adapted to the pupils or
students’ expectation, talents, interests and rhythms. This step is based on the
answer to those questions:
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What for? - The answer could give us the session Specific goals.
What contents? – The definition of the contents is an important tool both
for Facilitator and pupils or students (mainly the Formal Facilitator). That
helps the facilitators to raise questions avoiding to give answers or
transmit knowledge, knowing that we must have prepared to participate
in the discussion because knowledge is one the knowledge in presence
during the session.
How to Evaluate? – There isn’t education without evaluation. But this
activity could have the same results if done in a participatory way. All
actors and plan must be auto-evaluated hetero-evaluated. 

Where? – The training venue is very important in non-formal education
and Art settings the adaptation is always possible but to have a clear
idea about the venue give to the Facilitators the possibility to choose
suitable activities, or other settings for activities;
When? – The timeline gives also an important help to choose our
pedagogical activities;
Timeline – Defined all items shown before in time to spread the contents
in the timeline. The program might be revised at the end of the next step.

How? – According to the definition of the contents, the Facilitators must
now define the strategy to choose the pedagogic tools. The Facilitators
could propose some of them, but the pupils and students’ could define
some during the sessions.
bHow to kick off the session – After the welcome part, it is recommended
to start with a presentation and activity followed by the collection of the
expectations from the pupils and students’ about the session. After the
Facilitator presents the training program, the Facilitator could use this
moment to open the program to the changes coming from the pupils and
students’
Go deeper on the contents - Follow for a generic activity in order to try in
small groups to reach a common ground.
Debriefing Following the presentation of the results of small group work to
all participants is the debriefing moment. This moment requires good
communication skills for the Facilitators as a facilitator of the discussion.
Finally, that might have a moment to highlight the topics suggestions and
recommendations raised during the debriefing.

1.
2.

3.

 
C-Session Program - This step is based on the answer to those questions:

1.

2.

3.

 
D- Pedagogic Tools - This step is based on the answer to those questions:

1.

2.

3.

4.
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 E- Evaluation - The first aspect to be clarified when talking about evaluation
in non-formal education is necessarily a continuous evaluation and self-
evaluation process. The focus is certainly not on classification, but in
increasing knowledge and development of competence - the bridge between
knowledge and action. It is, however, crucial to recognize that for the project
to have a determinant and direct reflection on learning, it is important to
have an evaluation strategy to Evaluate and Self-evaluate if the pupils and
students achieved the learning outcomes. Choosing tools of self-evaluation
in non-formal education settings are one of the Facilitators tasks. The
evaluation activities are more effective more give space to self-evaluation
inputs.
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The #CultureYouthLab Erasmus+ project was
submitted in response to the 2020 Erasmus+ Covid19
extraordinary call, motivated by the European
Commission's concern about the lack of artistic and
cultural activities as a result of the pandemic.
Asociación Navarra Nuevo Futuro has been
experimenting and promoting methodologies that
seek to link artistic creation with socio-educational
activities for over a decade and has been exchanging
similar practices with their European
#CultureYouthLab partners. This project forms part of
a longer process, and represents an opportunity to
showcase, systematise and deepen the relationship
between cultural and education. In addition, we have
focused on the use of artistic creation as a catalyst
for youth activation and emancipation and on
creating cultural objects to accompany young people
on their life journeys. 
Although today we often speak of innovation,
cultural expression has traditionally formed a
central part of schooling and non-formal
education. Community choirs and dances were
popular, and there were many opportunities for
people to collectively express themselves
artistically. Access to most academic arts was
democratized through music and art schools to
the point that the availability of creative
activities of all kinds is vast. 
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However, at some point, the relationship between
education and art was severed: this allowed for
greater sophistication and specialisation in both
areas, however this came at the cost of art and
culture being fully integrated into education system
as a cross-cutting tool.
That is why we now need to be reminded of the
importance of creating interdisciplinary learning
opportunities, in which we can offer young people
ways of expressing themselves to make sense of the
world that surrounds them. We also offer new ways
of reflecting on reality and building community.
Artistic creation, as well as being a basic human
need, can be a powerful tool for learning. We can
communicate through art in ways you cant́
communicate with language: you can share ideas
on alternate futures, broaden perspectives, share
intangible ideas and experiences. Culture helps us
identify and arrange collective objectives, to give
the best of ourselves, to contribute to society and
the future from our own subjective perspective.
Building a collection of artistic creations allows us to
record what we have experienced through tangible
objects: something which can be displayed and
showcased in public. 



This can help generate relationships and bonds of affection
between people and empower them to make changes in the
world as well artistic creations.

#CultureYouthLab aspires to contribute to these changes
through exchanging best practices and methodologies,
cataloguing and refining forms of evaluating creative,
cultural and artistic processes from different countries and
cultural perspectives. This publication aims to give an
account of this shared adventure, showcasing different
experiences, proposing methodologies and new and
innovative ways of evaluating activities and processes. We
hope that this work will be inspiring and contribute to the
consolidation of these practices and help young people
develop and grow through realising their artistic potential.
The organisations that have contributed to this publication
are CAI International / Street Work Training Institute de
Portugal,Mládež ulice from Slovakia, ZAVOD BOB from
Slovenia, Asociación Navarra Nuevo Futuro from Spain, and
The Basque Country University (UPV-EHU Faculty of
Education, Bilbao). 

+ info:
 

www.laboeduca.org 
 

https://laboeduca.org/wp-content/uploads/2021/09/KreandoArte-WEB.pdf
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